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fostering the LEARNING QUALITY of our

GRADUATES  to survive the Digital world … 
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KMUTT 3.0 is a framework of future graduates focusing on 

competence development for the new era. Proposed 
to stimulate discussion and university-wide self evaluation 

on learning quality and the values that need to be 
created and instilled in the graduates of tomorrow, the 3.0 

initiative has been translated into enormous efforts from 

policy, process, organizational management, 

and basically ‘everyone’ to allow for 

harmonized structures, processes and policies flexible 
enough to recognise and support such a transformation.   
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we need a
great teacher ...

PROFESSOR ? “ 

not

REALLY !!!



what the great teacher can do…



Passion and Attitude to 

Nurture  

Learning of students
To foster the learning quality of students, 

KMUTT faculty must have  …. 

how can we make 
it tangible?
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We consider all these 
following:

Scholarships of 
faculty members 
…
What others do…

Key competencies 
make learning 
happens…
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Basic research is 
viewed as the most 

essential form of faculty 
activity, with others 

flowing from it …

“Academics

education means 
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Application
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HE Scholarship

Ernest L. Boyer (1990)

andLearning

"We believe the time has come to 
move beyond the tired old 
"teaching versus research" 

debate and give the familiar and 
honorable term "scholarship" a 

broader, more capacious 
meaning, one that brings 

legitimacy to the full scope of 
academic work. Surely, 

scholarship means engaging in 
original research. But the work of 
the scholar also means stepping 

back from one's investigation, 
looking for connections, building 

bridges between theory and 
practice, and communicating 

one's knowledge effectively to 
students. Specifically, we 

conclude that the work of the 
professoriate might be thought of 

as having four separate, yet 
overlapping, functions. These 

are: the scholarship of discovery; 
the scholarship of integration; the 

scholarship of application; and 
the scholarship of teaching".  

- Ernest Boyer, 1990, Scholarship 
Reconsidered, p 16.
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Randall’s original framework represents 
three overlapping and dynamic elements of 
teaching and learning scholarship: (1) 
knowledge of scholarly teaching; (2) 
learning about one’s teaching; and (3) 
growth in SoTL. The three domains are 
represented in a Venn diagram, with points 
where the domains intersect/overlap. For 
example, where (1) knowledge of scholarly 
teaching meets (2) learning about one’s 
teaching, we see enhanced faculty 
engagement and motivation. Where (2) 
learning about one’s teaching meets (3) 
growth in SoTL we see increased 
commitment and professional academic/
scholarly identity. Where (3) growth in SoTL 
meets (1) knowledge of scholarly teaching 
we see concrete SoTL performance and/or 
action. Finally, the central convergence 
point of all three domains represents SoTL 
transformation. 
In the integrated model, foundation 
knowledge (such as teaching skills and 
digital, research and cross-disciplinary 
literacies) maps onto the domain of 
scholarly teaching broadly. Humanistic 
knowledge (which includes ethical/
emotional awareness and diversity 
competence) corresponds to and enriches 
the domain of learning about one’s 
teaching. Finally, meta knowledge (such as 
creativity and innovation, problem solving 
and critical reflection, and communication 
and collaboration across disciplines) relates 
to faculty growth in SoTL.
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knowledge in 
their fields … 



Core Knowledge
K1 Knowledge of how students learn

K2 Knowledge of Pedagogical Content 
(Pedagogical Content Knowledge - PCK)

K3 Knowledge of learning resources and 
tools

K4 Knowledge of curriculum design

K5 Knowledge of higher education 
system and its quality

RIGHT
THING
know the“



Areas of Activity
A1 Course design and planning
A2 Supporting student learning (Learning 
Facilitation, class management, and 
consultation)RIGHT

THING
do the“

A3 Assessment for learning and teaching 
evaluation
A4 Contributing to educational 
development. (Teaching innovation and 
high impact framework for education 
system, process and policy)



Professional Values
V1 Compassion and care for students
V2 Professional development
V3 Contribution to professional communityRIGHT

PERSON
be the“



categorized into 4 levels:

scholarly teaching

The “WHAT” of Teaching 
for Learning support

The “HOW” of Teaching for 
Learning support



categorized into 4 levels (cont’d):

scholarship of teaching and learning

The “WHY” of 
Teaching for Learning 
support












